
 
 
 
 
 
 
 
 
 
 
 

Unit plan Final 

 

ERDG 317 

 

Chauntel Baudu 

 

Jacqueline Walbaum 

 

April 6, 2018 

 
 
 
 
 
 
 
 
 
 
 



2 

 

 
 

TABLE OF CONTENTS 
 

Unit Plan Rationale…………………………………………………………………………………………................. 3 

English 10 unit plan overview…………………………………………………………………………................. 4-14 

Individual Lesson Plans 1 – 10……………………………………………………………………………………. 15-33 

Appendix A.1……………………………………………………………………………………………………………… 
 
 

34 

                   A.2……………………………………………………………………………………………………………… 
 
 

35 

                   B………………………………………………………………………………………………………………… 
 
 

36 

                   C.1…………………………………………………………………………………………………................... 
 
 

37-38 

                   C.2…………………………………………………………………………………………………................... 
 
 

39 

                   D.1……………………………………………………………………………………………………………… 
 
 

40 

                   D.2……………………………………………………………………………………………………………… 
 
 

41 

                   E…………………………………………………………………………………………………………………. 
 
 

42-46 

                   F…………………………………………………………………………………………………………………. 
 
 

47 

                   G ..……………………………………………………………………………………………………………… 
 
 

48 

References…………………………………………………………………………………………………………………. 50 

 
 



3 

 

 
 

Unit Plan Rationale  
 

 In this unit I will be achieving the following outcomes:   

 CR A10.1 Comprehend and respond to a variety of visual, oral, print, and multimedia texts that 

address 

 • identity (e.g., Foundational Stories 

 • social responsibility (e.g., Destiny and Challenges of Life); and  

 • social action (agency) (e.g., Human Existence). 

 

 CR A10.3 Listen to, interpret, summarize, and draw conclusions about the ideas and information 

presented in a variety of literary and informational texts including group discussions, oral 

readings, interviews, and prepared talks about a topic studied. 

 

 CC A10.1 Compose and create a range of visual, multimedia, oral, and written texts that explore: 

 • identity (e.g., Foundational Stories); 

 • social responsibility (e.g., Destiny and Challenges of Life); and 

 • social action (agency) (e.g., Human Existence). 

 

 AR A10.1 Establish and apply criteria to evaluate own and others' work. 

 

 The essential question that I have developed is, how can we all be heard?  This is to encompass the 

concept of understanding what we believe in, what we feel strongly about in our society, how to be 

open-minded to others thought and opinions, and how to critically think about these situations and 

critically respond to them as well. 

  

 Prior to this unit we would have completed a book club on the book, I Am Hutterite.  This book 

takes the students through the perspective of a hutterite family that leaves the colony and enters society.  

It is not an easy transition, and it takes a look at why the transition is hard.  They will be able to make 

connections from this text to the following unit plan. 

 

 After the final project is completed, depending on the permission and the quality of presentations, 

we may show them at an assembly for the other student body to see.  This will be a journey to realize 

what we are passionate about, understanding that everyone has different passions, what our 

responsibilities are as individuals in society, and that anyone’s voice can be heard no matter age, gender, 

race, religion, etc.    
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English 10 Unit Plan – Social Action 

 
                      Name: Jacqueline Walbaum          Subject: English             Grade Level: 10 
                                                                                                        

 
STAGE #1: IDENTIFY DESIRED LEARNING RESULTS 

Teacher Resources  
YouTube  

- Lee Mokobe: A powerful poem about what it feels 
like to be transgender. (Mokobe, 2015) 

- A Message to Bullies (Prince, 2017) 
- We Need to Talk about Mental Health (Prince, 

2018) 

- Rowie Shebala – “Love you Some Indians” (NPS 
2014) (Shebala, 2014) 

- One Hundred and Fifty Six Years (Jongerden, 
2015) 

- I Am not Black You are Not White (Prince, 2015) 
- Shots Fired (Prince, 2017) 
- Can we Auto-correct Humanity? (Prince, 2014) 
- How the Parkland students started a gun-

control movement” 
BOOKS 

- Fatty Legs: A True Story 
- I Like Who I am  by Tara White  
- Red: A Crayon’s Story by Michael Hall 
- I Have the Right To Be A Child by Alain Serres 
- David’s world by Dagmar H. Mueller 
- Do Princesses wear Hiking Boots by  Carmela 

Lagivna Coyle 
- The Different Dragon by Jennifer Bryan 
- King and King by Linda de Haan and Stern Nijland 

Colleagues: 
Michele Amy – English major and teacher for 30 
years. 
Jeff Bohnert – English teacher for 15 years 

Student Resources   

(books, websites, magazines, artifacts) 

Books: Children Literature books. (Listed in 
Teacher Resources) 
YOUTUBE – videos of spoken word. (Listed 
in Teacher Resources) 
Inquiry: Use the Library, Internet, and 
Classroom Books 

 

Community Resources 

(Elder visits, guest speakers, field trip guides, etc) 
 

- Elder visit – Armand Mcarthur (to 
talk about prejudice, and oppression 
to a group of high school kids. 

- A LGBTQ+ member that is approved 
by Kyla Christensen to come speak to 
the class about prejudice, and 
oppression. 

 

ESSENTIAL QUESTION(S) 
How can all voices be heard? 

What is spoken word? What is oppression and what are the root causes of it? What are ways in 
which prejudices and biases are created? How do we overcome them? Can literature serve as a 

vehicle for social change? What are the responsibilities of us as individuals in regards to issues of 
social justice? 



5 

 

 
 

 
STAGE #2: DETERMINE EVIDENCE OF LEARNING (Assessment & Evaluation) 

 
             I.  Outcomes and Indicators  

 
Outcomes  Indicators  

CR A10.1 
Comprehend and respond to a variety of 
visual, oral, print, and multimedia texts 
that address 

 identity (e.g., Foundational 
Stories 

 social responsibility (e.g., Destiny 

and Challenges of Life); and  
 social action (agency) (e.g., Human 

Existence). 
 
 
 
CR A10.3 
Listen to, interpret, summarize, and 
draw conclusions about the ideas and 
information presented in a variety of 
literary and informational texts 
including group discussions, oral 
readings, interviews, and prepared talks 
about a topic studied. 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

1) Respond thoughtfully and critically listening to text 
providing support from text to justify response. 

2) View, listen to, read, and respond to First Nations 
and Métis resources and other texts that reflect 
diverse personal identities, worldviews, and 
backgrounds (e.g., appearance, culture, socio-
economic status, ability, age, gender, language, 
social structures, and decision making). 

3) Identify connections between self, texts, and culture. 
4) Respond personally and critically to individuals, 

events, and ideas presented in a variety of First 
Nations, Métis, and other Canadian and 
international texts. 

 

d) demonstrate active listening behaviours including: 

- concentrating, focusing, and attending 

- filtering distractions 

- analyzing explicit and implicit messages, viewpoints, 

and concepts 

- recognizing overall organization 

- identifying and analyzing persuasive techniques 

- evaluating credibility and logic 

- using effective notemaking strategies and variety of 

written or  graphic forms to organize and share ideas 

acquired from what was listened to 

- preparing and asking relevant questions and 

responding appropriately 

- analyzing the overall effectiveness of the text 

 

e) Engage in reflective, critical, empathic, and 

appreciative listening. 

 

g) Listen to and interact appropriately with others 

(consider others’ ideas) to communicate and explore 

understanding, information, ideas, and opinions. 

 

i)Listen respectfully to an invited guest with expertise 

on the subject, and make notes on the key points as 

well as the speaker’s purpose, attitude, and 

organization of ideas for effect. 
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CC A10.1 

Compose and create a range of visual, 

multimedia, oral, and written texts that 

explore: 

 identity (e.g., Foundational 

Stories); 

 social responsibility (e.g., Destiny 

and Challenges of Life); and 

 social action (agency) (e.g., Human 

Existence). 

 
 

 

 

AR A10.1 

Establish and apply criteria to evaluate 

own and others' work. 

 

1) Create spoken, written, and other representations 

that include: 

 a clear thesis and logical points to support messages 

and arguments 

 appropriate details to support thesis 

 a style and voice appropriate to audience and purpose 

 coherence, logical progression, and support for ideas 

 clear patterns of organization 

 convincing conclusion. 

 

1) Use representing, speaking, and writing to respond to 

experiences or texts (e.g., a staged dramatic scene, a 

television episode, a significant personal event). 

 
 

1) Evaluate own and others' contributions to group 
process and provide support where needed. 

2) Celebrate special accomplishments by using 
language to congratulate and encourage, to publicly 
recognize, and to properly recount the achievement. 

 
I CAN STATEMENTS …… 

I CAN respond thoughtfully and critically to text that I listen to. 
I CAN identify and explain the difference between oppression, prejudice, and bias. 
I CAN identify what a social justice issue is. 
I CAN provide evidence from the literature that I listened to in order to justify my critical 
response. 
I CAN listen to a guest speaker and make notes of important information that is given. 
I CAN listen to others work, opinions, and values and respond appropriately.  
I CAN view, listen, and respond to material that is First Nation or Metis based without using 
prejudice or bias. 
I CAN make connections to my own life and other cultures through the use of different texts 
that I read or listen to. 
I CAN respond to using a personal and critical view in regards to text about other cultures 
including First Nations, Metis and other Canadian literature. 
I CAN compose or create my own writing in an organized professional way. 
I CAN identify an issue that I want to stand for or that I find is important to me. 
I CAN present my composition to others. 
I CAN create a visual representation using my experiences or texts to express my feelings in 
regards to a specific social justice issue. 
I CAN evaluate and my own and others work in a constructive way. 
I CAN help others feel good about their work by expressing encouraging and appropriate 
language. 
I CAN put my prejudices and biases aside in order to have an open mind with my work as well 
as others work.  
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         II.  Designing Summative Assessment Tasks: 
        
 

FINAL PROJECT: 
- Create a spoken word that is presented live, multimedia, video, etc. 
- Topic or theme must be related to a social justice issue. 
- Can be done with a partner or individually 
- This will include a plan of action, presentation, and a written component. 
- This will also include peer assessment. 

 
           III.  Designing Instructional Scaffolding & Formative Assessments 
 

Summative 
Assessment 

Task 
Instructional Scaffolding & Formative Assessments 

 Brainstorming Gallery Activity: 
Materials (Chart paper, markers) 
Have 4 chart papers distributed throughout the room. One labelled OPPRESSION, 
one labelled PREJUDICE, one labelled BIAS, and one labelled SOCIAL JUSTICE 
ISSUES. 

- Have the students in groups walk around the classroom and give them 2 
minutes at each station to write as many words as they can that are 
associated with that word. 

- After each student has been at each station have an open discussion of what 
words were placed on each chart and talk about why? And what and if they 
belong.. 

This will give me a chance to pre-assess what knowledge of each word the 
students have or need to focus on. 
Define the words together as a group and add to the brainstorming charts and then 
hang them around the class. 

Critical 
Response to 
1 spoken 
word of 
your choice. 

THINK OUT LOUD (Fladager, K., 2017): 
What does it mean to think/respond critically? 
Walk the students through a think out loud of how to think or respond critically to 
text by reading or listening to text. 
Use a model/we do/ I do format. 
I do will be what they hand in to me. 
Watch a few spoken words and have the students answer the questions: 
What elements are involved in spoken word? 
What is necessary to have in a spoken word? 
What makes a spoken word effective? 
What are ways in which we can represent (visually) spoken word? 

 Book WALK and response: 
Using the following children literature books: 
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- Fatty Legs: A True Story 
Book by Christy Jordan-Fenton and Margaret Pokiak-Fenton 

- I Like Who I am  by Tara White 
- Red: A Crayon’s Story by Michael Hall 
- David’s world by Dagmar H. Mueller 
- Do Princesses wear Hiking Boots by  Carmela Lagivna Coyle 
- The Different Dragon by Jennifer Bryan 

- I Have the Right To Be A Child by Alain Serres 
Have them distributed throughout different areas of the class.  In a group the 
students will have to go to each book and critically look at the pictures, words, and 
answer questions: 

- What is the theme of the book? 
- What message is being told? 
- Whose story is being told? 
- How does this make you feel? 
- What does this make you think of?  Connection to life, experiences, own or 

others. 
 
After we have a class discussion about the book walk and what we found 
from each station, each student will have to write a reflection about 2 or 3 
books that they connected with or that they enjoyed.  It will be in a journal 
format that will be handed in. 

Critical 
response to 
one of the 
two guest 
speakers.  
450 – 500 
words. 

GUEST SPEAKER/INTERVIEWS: 
I will arrange two guest speakers on different days.  May invite other classes if 
other teachers want to join in on the learning. 
One will be an Elder of a First Nations, or Metis community (ask Langin Goforth of 
the UofR) 
One will be a member of the LGBTQ+ community (ask Kyla Christensen of the 
UofR) 
The students will know what the speakers are coming to speak about (topic, or 
theme) they will have to come up with questions that they have on their mind to 
ask the speaker and will have to journal their experience with the speaker and 
questions they had. 
Answering questions: 
Have you experienced oppression? How? 
Have you had prejudices of other groups? What are they? Where did they come 
from?  
Do you have any Bias? What are they? How do they confine your thinking? 

 3-4 minute mini group presentation conversation: 
4 or 5 groups (depending on size of class) 
Group 1: What is oppression?  
Group 2: What is Prejudice? 
Group 3: What is Bias? 
Group 4: What makes a social justice issue? 
Each group must answer the questions: 
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What is your topic? What does it mean? Who does it affect, and how? Is it relevant 
to our society today, how? How does it hinder us as individuals? What is our 
responsibility as individuals regarding this topic?  Use 2 – 3 resources that back 
your information. 
2 groups present while the other groups split up and listen to each group.  Then 
switch to the other group so that they hear both presentations.  The listeners must 
answer the same questions above in their own words. 
Then we will switch presenter groups.  Repeat the above steps.   
This give the groups a couple times of presenting their information. 

Create 
spoken 
word using 
visual, 
multimedia, 
live and 
present. 

Picture writing Prompt (Group Presentation, 2018): 
There will be 8 – 10 pictures (chosen by the instructor) that will be placed around 
the room.   
All the students will have a chance to see each picture.   
They will then choose one picture to write about.   
Using any kind of poetry form they will write using a picture that they assumed 
something about. 
We will have some students share and we will discuss how we all see the same 
picture but feel or see or think different things.   

 Social Media Search: 
Using social media, internet, google, and other sources.  The students will find 
actual cases of individuals or groups involved in social activism.   
Each group will be given a social justice issue to research a video or article 
explaining what the issue was, what the individual/group did, and what was the 
response? 

 CREATE COMPOSE SPOKEN WORD – FINAL PROJECT 
Using all the prior knowledge, text, video, conversation, interviews, etc. the 
students will have the option to either individual or with a partner create a spoken 
word using a social justice issue of their choice. 
It will have to be performed either live, video, multimedia, etc. 

STAGE 3: PLAN LEARNING EXPERIENCES & INSTRUCTION 
 

 
Lessons 

Description of Teaching and Learning 
 (including adaptive dimension and differentiation) 

Assessment & 
Evaluation 

 
1 

Introductory  
Lesson 

 
  

Essential Question:  How can ALL voices be heard? 
Outcome: CR A10.1 
 
In a world with so many people, so many different 
opinions, point of views, ages, genders, social statuses, 
the list goes on.  How can we all be heard? 
Discuss in learning communities. 
Discuss as a class. 
Brainstorming Gallery Activity: 
Materials (Chart paper, markers) 

Observation in 
discussion and 

group involvement.  
Observations of 

brainstorming task. 
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Have 4 chart papers distributed throughout the room. 
One labelled OPPRESSION, one labelled PREJUDICE, one 
labelled BIAS, and one labelled SOCIAL JUSTICE ISSUES. 

- Have the students in groups walk around the 
classroom and give them 2 minutes at each 
station to write as many words as they can that 
are associated with that word. 

- After each student has been at each station have 
an open discussion of what words were placed on 
each chart and talk about why? And what and if 
they belong.. 

This will give me a chance to pre-assess what knowledge 
of each word the students have or need to focus on. 
Define the words together as a group and add to the 
brainstorming charts and then hang them around the 
class. 

 
2 

Question: How do we think/respond critically? 
Outcome: CR A10.1, CR A10.3 
 
Think Out Loud (Walbaum, 2017):  What does it mean 
to think/write critically? 
Walk the students through a think out loud of how to 
think or respond critically to text by reading or listening 
to text. 
Use a model/we do/ I do format. 
I do will be what they hand in to me. 
 
Ask Question:  What is spoken word? 
 
Watch a few spoken words and have the students 
answer the questions: 
What elements are involved in spoken word? 
What is necessary to have in a spoken word? 
What makes a spoken word effective? 
What are ways in which we can represent (visually) 
spoken word? 
 
Put both aspects together, Critically respond to one 
spoken word that I have shown of your choice. 

Summative 
assessment 

feedback, the critical 
response to spoken 

word of their choice. 
 

Feedback should be 
questioning and 

guiding them to a 
more critical response 

so they can improve 
for next time. 

 
3 

Question: Can literature be used as a vehicle for social 
change? 
Outcome: CR A10.1 
 
Book WALK and response: 
Using the following children literature books: 

Observation during 
the bookwalk and 
give feedback to 

their response to the 
book walk on 2 or 3 
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- Fatty Legs: A True Story 
Book by Christy Jordan-Fenton and Margaret Pokiak-
Fenton 

- I Like Who I am  by Tara White 
- Red: A Crayon’s Story by Michael Hall 
- David’s world by Dagmar H. Mueller 
- Do Princesses wear Hiking Boots by  Carmela Lagivna 

Coyle 
- The Different Dragon by Jennifer Bryan 

- I Have the Right To Be A Child by Alain Serres 
Have them distributed throughout different areas of the 
class.  In a group the students will have to go to each 
book and critically look at the pictures, words, and 
answer questions: 

- What is the theme of the book? 
- What message is being told? 
- Whose story is being told? 
- How does this make you feel? 
- What does this make you think of?  Connection to 

life, experiences, own or others. 
 

After we have a class discussion about the book walk 
and what we found from each station, each student will 
have to write a reflection about 2 or 3 books that they 

connected with or that they enjoyed.  It will be in a 
journal format that will be handed in. 

Prepare a list of 5- 8 questions to ask each guest 
speaker that will be coming to our class to speak 

about issues of oppression, prejudice, bias and social 
justice issues. 

books that they 
choose. 

 
Feedback should be 

questioning and 
guiding them to a 

more critical response 
so they can improve 

for next time. 

 
4 

Question: What is oppression and what is it rooted 
from? 
Outcome: CR A10.3, CR A10.1 
 
GUEST SPEAKER/INTERVIEWS: 
An Elder of a First Nations, or Metis community 
(approved by Langin Goforth of the UofR) 
The students will know what the speaker is coming to 
speak about (topic, or theme) they will have to come up 
with questions that they have on their mind to ask the 
speaker and will have to journal their experience with 
the speaker and questions they had. 
Answering questions: 
Have you experienced oppression? How? 
Have you had prejudices of other groups? What are 
they? Where did they come from?  

Summative 
assessment, must 
create a 450-500 

word writing about 
one of the speakers 

and their critical 
response to it. 
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Do you have any Bias? What are they? How do they 
confine your thinking? 
Exit Slip: 
3 Things you did not know about (regarding 
presentation) 
2 aha moments in the presentation 
1 question you have 
 

 
5 

Question: What is Prejudice, and what is it rooted from? 
Outcome: CR A10.3 
 
GUEST SPEAKER/INTERVIEWS: 
A member of the LGBTQ+ community (approved by Kyla 
Christensen of the UofR) 
The students will know what the speakers are coming to 
speak about (topic, or theme) they will have to come up 
with questions that they have on their mind to ask the 
speaker and will have to journal their experience with 
the speaker and questions they had. 
Answering questions: 
Have you experienced oppression? How? 
Have you had prejudices of other groups? What are 
they? Where did they come from?  
Do you have any Bias? What are they? How do they 
confine your thinking? 
Exit Slip: 
3 Things you did not know about (regarding 
presentation) 
2 aha moments in the presentation 
1 question you have 

Hand in their 
questions and 

answers for 
feedback, along with 

their exit slips. 

 
6 

Question: What are ways in which prejudices, biases, 
and oppression are created? 
Outcome: CR A10.1 
 
3-4 minute mini group presentation conversation: 
4 or 5 groups (depending on size of class) 
Group 1: What is oppression? 
Group 2: What is Prejudice? 
Group 3: What is Bias? 
Group 4: What makes a social justice issue? 
Groups will have 20 minutes to put their mini 
presentation conversation together. 
Each group must answer the questions: 
What is your topic? What does it mean? Who does it 
affect, and how? Is it relevant to our society today, how? 

Observation by 
circulating during 
presentations and 
giving feedback to 
each group about 

good things, missing 
elements, how to go 

deeper. 
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How does it hinder us as individuals? What is our 
responsibility as individuals regarding this topic?  Use 2 
– 3 resources that back your information.  Also use prior 
knowledge from previous classes. 
2 groups present while the other groups split up and 
listen to each group.  Then switch to the other group so 
that they hear both presentations.  The listeners must 
answer the same questions above in their own words. 
Then we will switch presenter groups.  Repeat the above 
steps. 
This give the groups a couple times of presenting their 
information. 

 
7 

Question: How do we respond to a picture without 
knowing the story?  What do we use in order to make 
those assumptions? 
Outcome: CR A10.1 
 
Picture writing Prompt (Walbaum, 2018): 
There will be 8 – 10 pictures (chosen by the instructor) 
that will be placed around the room.   
All the students will have a chance to see each picture.   
They will then choose one picture to write about.   
Using any kind of poetry form they will write using a 
picture that they assumed something about. 
We will have some students share and we will discuss 
how we all see the same picture but feel or see or think 
different things.   

Observation of 
individual work and 

discussion. 

 
8 
 

Quesitons: What are the responsibilities of us as 
individuals in regards to issues of social justice? 

Outcome: CC A10.1 
Social Media Search: 
Using social media, internet, google, and other sources.  
The students will find actual cases of individuals or 
groups involved in social activism.   
Each group will be given a social justice issue to research 
a video or article explaining what the issue was, what 
the individual/group did, and what was the response? 

Observation and 
discussion 

 
9 
 
 
 

Question:  What social justice issue do I stand for? 
Outcome: CC A10.1 
Create Spoken Word Project:   
CREATE COMPOSE SPOKEN WORD – FINAL PROJECT 
Using all the prior knowledge, text, video, conversation, 
interviews, etc. the students will have the option to 
either individual or with a partner create a spoken word 
using a social justice issue of their choice. 

Summative 
assessment, will be 

graded with 
feedback. 
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It will have to be performed either live, video, 
multimedia, etc. 

 
Closing  
Lesson 

 

Question:  How do we appropriately respond, assess, 
celebrate others work? 
Outcome: ARA10.1 
Assessing other peers work using criteria from class: 
Groups or individuals will be presenting their final 
spoken word to the class.  During presentations a few 
students will be designated to fill out a peer evaluation 
form. 

Summative 
assessment will be 

graded with 
feedback. 
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10 LESSON PLANS INCLUDING OUTCOMES AND ASSESSMENTS 
 

Lesson one – Exploring the meaning of oppression, prejudice, bias, and examples of social justice issues. 

Outcomes/Indicators: 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
CR A10.1 
Comprehend and respond 
to a variety of visual, oral, 
print, and multimedia 
texts that address 

General Content: Students will use prior knowledge and prior text 

content to formulate their assumptions or ideas about what 

oppression, prejudice, bias and social justice issues. 

 

Presentation 

Set: 5-10 minutes 

 As the kids come into the classroom have all students with 

blue eyes sit at the very front of the class, and every other 

eye color to sit where ever they would like. 

 Explain to all the other eye colored students that for the next 

few activities during the days that these would be the rules: 

- They can choose their groups 

- They can use technology to find answers 

- They can go to the bathroom without asking 

- They can do any of the activities they want in the 

classroom first.  

- They don’t have to do all the activities if they become 

bored or tired.   

- They can have someone from the blue-eyed group do their 

work for them. 

 Explain to the blue eyed students that they will have no 

privileges.  

- They have to work individually. 

- They cannot use technology of any sort. 

- They cannot go to the bathroom at all. 

- They will have to wait in an activity until there is an open 

space. 

- They must complete all activities 

- They must do all their own work. 

 Ask if everyone is ready to go to work?  (see and hear the 

responses to whether or not the students feel this is fair or 

not and why?) 

Development: 20 minutes 

Brainstorming Gallery Activity: 

Assessment: 

 

 

 

 

 

 

 

Formative: 

 

Through observation and 

discussion. 
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 identity (e.g., 
Foundational 
Stories 

 social responsibility 

(e.g., Destiny and 

Challenges of Life); 

and  
 social action 

(agency) (e.g., 

Human Existence). 
 

 

 

 

 

2) Identify 
connections 
between self, 
texts, and 
culture. 

 

  

 

 

 

         Assessment  

 

Have 4 chart papers distributed throughout the room. One labelled 
OPPRESSION, one labelled PREJUDICE, one labelled BIAS, and one 
labelled SOCIAL JUSTICE ISSUES. 

- Have the students in groups walk around the classroom and 
give them 2 minutes at each station to write as many words 
as they can that are associated with that word. 

- After each student has been at each station have an open 
discussion of what words were placed on each chart and talk 
about why? And what and if they belong. 

This will give me a chance to pre-assess what knowledge of each 
word the students have or need to focus on. 
Journal Activity: 15 minutes 
Prompt: 
You can either write about a time where you have ever felt or 
witnessed.; 

-  Oppressed. 
-  A group has lumped you into a group and you have been 

stereotyped. 
- You have felt left out or worthless. 
- People have made an assumption about you.  

Closure: 5 minutes 

- Hang the chart paper up around the room so that we may 

reference the beginning of our journey to understanding these 

concepts. 

- Clean up. 

Teaching Strategies:  

 Circulation during group work – I especially would like to 

evoke conversation and ask questions that will deepen 

thought  

 Proximity – one of the best ways to indicate to students to 

pay attention/stop talking. It is very authentic to my teaching 

and will likely appear in this unit a lot.  

 Class discussion – I find that if we talk about these categories 

repetitively that it will give all students a chance to hear it at 

least once. 

 

 

 

 

 

 

 

 

Hand in activity, which 

will be returned with 

feedback from myself. 

Feedback will contain 

questions for deeper 

understanding, guiding 

comments to direct their 

thinking to be more 

critical, and handed back 

promptly before next 

journal entry. 

 

 



17 

 

 
 

 Learning communities that will be predetermined by using 

colored popsicle sticks. 4-5 different colored (based on 

number of students in class) each student will pick a popsicle 

stick out of the bag to determine which learning community 

they will be a part of.  (I have the authority to switch if I feel 

that the group they are in will hinder their learning) 

Lesson Preparations/Materials: 

- Chart paper 

- Markers 

 

Classroom Management Strategies:  

 Everyone has a role in walking around, collaboration, and 

being involved in discussion.   

Adaptive Dimension: 

 Groups will be given the same time allotment on each 

exercise, this means that no group will fall behind.  

 The journals are about quality of content, not based on 

length.  This gives a more relaxed approach to some students 

who struggle with writing. 

Multiple Intelligences:  

 Students will get out of their desks and moving by 

collaborating during groups work as well as by writing their 

words for brainstorming. 

Prerequisite Learning:  

 Students will have to use self-assessment format from prior 

lessons before handing in journal. 

 
Lesson two: Learning what it means to think/respond critically. 

Outcomes/Indicators: 

 

 
 
 
 
 
 
 
 

General Content: Will demonstrate what it means to think/respond 

critically using a think out loud approach.  Model/we do/I do. 

 

Presentation 

Set: 5 minutes 

Menti.com  

Will have the students log onto mentimeter.com with number code 

listed. 

Have them respond to the prompt: 

What words come to mind when you are told to think critically? 

Have it posted as a word wall. 

Assessment: 

 

Formative: 

(Appendix A.1) 

RVL chart that will be 

handed out previous to 

watching/listening to 

spoken word. 

Must be handed in at the 

end of class. 
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CR A10.3 
Listen to, interpret, summarize, 
and draw conclusions about 
the ideas and information 
presented in a variety of 
literary and informational texts 
including group discussions, 
oral readings, interviews, and 
prepared talks about a topic 
studied. 
d) demonstrate active listening 

behaviours including: 

- concentrating, focusing, and 

attending 

- filtering distractions 

- analyzing explicit and implicit 

messages, viewpoints, and concepts 

- recognizing overall organization 

- identifying and analyzing 

persuasive techniques 

- evaluating credibility and logic 

- using effective notemaking 

strategies and variety of written or  

graphic forms to organize and share 

ideas acquired from what was 

listened to 

- preparing and asking relevant 

questions and responding 

appropriately 

- analyzing the overall effectiveness 

of the text 

 

e) Engage in reflective, critical, 

empathic, and appreciative listening. 
 
 
CR A10.1 
Comprehend and respond to a 
variety of visual, oral, print, 

Development: 40 minutes 

Think Out Loud (Walbaum, 2017):  What does it mean to 

think/write critically? 

Walk the students through a think out loud of how to think or 

respond critically to text by reading or listening to text. 

Use a model/we do/ I do format. 

I do will be what they hand in to me. 

 

Ask Question:  What is spoken word? 

Hand out RVL chart and explain how you would like it filled out while 

listening to the spoken word videos. 

Watch a few spoken words and have the students answer the 

questions: 

- Lee Mokobe: A powerful poem about what it feels like to be 
transgender. (Mokobe, 2015) 

- Rowie Shebala – “Love you Some Indians” (NPS 2014) (Shebala, 
2014) 

- A Message to Bullies (Prince, 2017) 
- We Need to Talk about Mental Health (Prince, 2018) 
- I Am not Black You are Not White (Prince, 2015) 

What elements are involved in spoken word? 

What is necessary to have in a spoken word? 

What makes a spoken word effective? 

What are ways in which we can represent (visually) spoken word? 

Watch some more spoken word presentations: 

- Shots Fired (Prince, 2017) 
- Can we Auto-correct Humanity? (Prince, 2014) 
- One Hundred and Fifty Six Years (Jongerden, 2015) 

Using text from previous lessons, book club (I Am Hutterite) prior 
knowledge, and what we learned today do the following: 
Put both aspects together, Critically respond to one spoken word 

that I have shown of your choice.  Show evidence of knowledge from 

previous lesson in your response. 

Closure: 2 minutes 

Hand in RVL charts. 

Clean up. 

Teaching Strategies:  

This will show me who 

was engaged in their 

learning and what they 

may have learned, what 

they already knew, and 

what they question. 

The students can also 

use this to add to their 

critical response. 

 

 

 

 

 

 

Summative: 

(Appendix A.2) 

(pintrest, 2015) 

Critical response to one 

of the chosen spoken 

word components that 

was shown in class 

today. 

The students will be 

using the approach that 

was taught during the 

think aloud and they will 

be able to use the 

handout to organize their 

thoughts. 

They will have a rubric 

(Appendix G) 

(pinterest, 2014) that 

they can use to make 

sure that all elements are 

present. 

 

The students will have to 

hand in 2 days after the 

date assigned and will be 
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and multimedia texts that 
address 

 identity (e.g., 
Foundational Stories 

 social responsibility 

(e.g., Destiny and 

Challenges of Life); and  
 social action (agency) 

(e.g., Human 

Existence). 

 
3) Respond 

thoughtfully and 
critically listening 
to text providing 
support from text 
to justify response. 

4) View, listen to, 
read, and respond 
to First Nations 
and Métis 
resources and 
other texts that 
reflect diverse 
personal 
identities, 
worldviews, and 
backgrounds (e.g., 
appearance, 
culture, socio-
economic status, 
ability, age, 
gender, language, 
social structures, 
and decision 
making). 

 
 

  

 Circulation during group work – I especially would like to 

evoke conversation and ask questions that will deepen 

thought  

 Proximity – one of the best ways to indicate to students to 

pay attention/stop talking. It is very authentic to my teaching 

and will likely appear in this unit a lot.  

 Learning communities same as the previous class. 

Lesson Preparations/Materials: 

- Youtube videos prepped and ready to play 

- Spoken words printed out and copies for those that want 

them. 

- Computers for those that prefer to type then write. 

 

Classroom Management Strategies:  

 Everyone will have an RVL chart to fill out while watching the 

video and add information to them as they listen to the 

spoken words.  This keeps them accountable to listen instead 

of doing nothing. 

Adaptive Dimension: 

 Assignment will be posted in google community for those that 

missed the class.  The videos that we watched will also be 

attached to the google community for students to reference 

at any time. 

 Students will be given 1 hour of class time to work on their 

critical response to spoken word. 

 I will also have the spoken word in written form for those that 

have a hard time following by just listening.  

Multiple Intelligences:  

 I will model the process of critical thinking/responding.  We 

will do one together as a class.  This will have given the 

group a run through 2 times before having to try on their 

own. 

Prerequisite Learning:  

 Use knowledge from previous lesson to make inferences in 

their critical response/thinking.  Use words and definitions to 

formulate deeper thought in their response. 

marked and handed 

back. 
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Lesson three: Can literature be used as a vehicle for social change? 

Outcomes/Indicators: 

 

 
 
 
 
CR A10.1 
Comprehend and respond 
to a variety of visual, oral, 
print, and multimedia 
texts that address 

 identity (e.g., 
Foundational 
Stories 

 social responsibility 

(e.g., Destiny and 

Challenges of Life); 

and  
 social action 

(agency) (e.g., 

Human Existence). 
 

 

 

 

 

5) Respond 
thoughtfully 
and critically 
listening to text 
providing 
support from 

General Content: Students will investigate children’s literature and 

critically think of the message that is being portrayed in the book.  

They will begin to answer the question of whether literature can be 

used as a vehicle for social change and how that looks. 

 

Presentation 

Set: 5 minutes 

Ask the question: Can literature be used as a vehicle for social 

change? 

Development: 30 minutes 

Book WALK and response: 
Using the following children literature books: 

- Fatty Legs: A True Story 
Book by Christy Jordan-Fenton and Margaret Pokiak-Fenton 

- I Like Who I am  by Tara White 
- Red: A Crayon’s Story by Michael Hall 
- David’s world by Dagmar H. Mueller 
- Do Princesses wear Hiking Boots by  Carmela Lagivna Coyle 
- The Different Dragon by Jennifer Bryan 
- I Have the Right To Be A Child by Alain Serres 

Have them distributed throughout different areas of the class.  In 
their designated learning communities the students will have to go 
to each book and critically look at the pictures, words, and answer 
questions: 

- What is the theme of the book? 
- What message is being told? 
- Whose story is being told? 
- How does this make you feel? 
- What does this make you think of?  Connection to life, 

experiences, own or others. 
 
After we have a class discussion about the book walk and what we 
found from each station, each student will have to write a reflection 

Assessment: 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Formative: 

(Appendix B) 

Students will complete a 

short reflection of 2 or 3 

of the given children’s 

literature books.  They 

will answer the questions 

of what the theme was, 

what the message was, 

whose story is being 

told, what your feelings 

are, and connect it to 

life, experience, self or 

others. 
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text to justify 
response. 

6) View, listen to, 
read, and 
respond to 
First Nations 
and Métis 
resources and 
other texts that 
reflect diverse 
personal 
identities, 
worldviews, 
and 
backgrounds 
(e.g., 
appearance, 
culture, socio-
economic 
status, ability, 
age, gender, 
language, social 
structures, and 
decision 
making). 

 
 

  

 

 

 

         Assessment  

 

about 2 or 3 books that they connected with or that they enjoyed.  It 
will be in a journal format that will be handed in. 
Closure: 10 minutes 

Next two classes we will be having two different guest speakers 
coming to talk to our class about moments of oppression, racism, 
genderism, prejudices, biases and social justice. (Go over 
expectations of how we act for special speakers in the classroom) 
As a group Prepare a list of 5- 8 questions to ask each guest 
speaker that will be coming to our class to speak about issues of 
oppression, prejudice, bias and social justice issues. 
Teaching Strategies:  

 Circulation during group work – I especially would like to 

evoke conversation and ask questions that will deepen 

thought  

 Proximity – one of the best ways to indicate to students to 

pay attention/stop talking. It is very authentic to my teaching 

and will likely appear in this unit a lot.  

 Learning communities same as the previous class. 

Lesson Preparations/Materials: 

- Have books (all different children’s literature) placed 

strategically around the room. 

Classroom Management Strategies:  

 Everyone will be walking around, having to jot down their 

thoughts at each book station. 

Adaptive Dimension: 

 Assignment will be posted in google community for those that 

missed the class.  The books we used will be posted in the 

community, some of them may be online. 

 These will be done in groups, so if there are some students 

that do not feel confident in reading, they will have the 

support of other students in the group. 

Multiple Intelligences:  

 Students will be getting up out of their desks, walking around, 

and collaborating throughout the class. 

Prerequisite Learning:  

 Use knowledge from previous lesson to make inferences in 

their critical response/thinking.  Use words and definitions to 

formulate deeper thought in their response. 
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Lesson four: What is oppression and what is it rooted from? 

Outcomes/Indicators: 

 

 
 
CR A10.3 
Listen to, interpret, 
summarize, and draw 
conclusions about the ideas 
and information presented 
in a variety of literary and 
informational texts including 
group discussions, oral 
readings, interviews, and 
prepared talks about a topic 
studied. 

 
 
 

i)Listen respectfully to 

an invited guest with 

expertise on the 

subject, and make 

notes on the key points 

as well as the 

speaker’s purpose, 

attitude, and 

organization of ideas 

for effect. 

CC A10.1 

Compose and create a range 

of visual, multimedia, oral, 

and written texts that 

explore: 

General Content: Students will have the privilege to listen to an 

Elder from a First Nation or Metis community that explains what 

oppression is and where it comes from.  Using previous text, video, 

discussion be able to identify where oppression comes from. 

 

Presentation 

Set: 5 minutes 

Introduce the guest speaker (ELDER) offer tobacco and explain why 

to the students, maybe have the elder explain why. 

Development: 40 – 45 minutes 

GUEST SPEAKER/INTERVIEWS: 
An Elder of a First Nations, or Metis community (approved by 
Langin Goforth of the UofR) 
The students will know what the speaker is coming to speak about 
(topic, or theme) they will have to come up with questions that they 
have on their mind to ask the speaker and will have to journal their 
experience with the speaker and questions they had. 
Chance for students to ask the prepared questions that they may 
have for the guest speaker. 
Students answering questions: 
Have you experienced oppression? How? 
Have you had prejudices of other groups? What are they? Where did 
they come from? Do you have any Bias? What are they? How do they 
confine your thinking? 
 

Closure: 5 minutes 

Students will be given an exit slip that they must complete 
regarding the guest speakers discussion. 
Exit Slip: 
3 Things you did not know about (regarding presentation) 
2 aha moments in the presentation 
1 question you have 
 

Teaching Strategies:  

Assessment: 

 

 

 

 

 

 

Summative: 

(Appendix C.1) 

Summative assessment, 

must create an 800 - 

1000 word essay about 

one of the speakers and 

their critical response to 

it. 

This will be using all of 

the content that we have 

covered thus far and 

putting it into a more 

formal approach of 

writing by coming up 

with a thesis, logical 

points, supporting 

arguments, style and 

voice for an appropriate 

audience, clear 

organization, and a 

convincing conclusion. 

This won’t be completed 

until after the second 

guest speaker. 

 

 

Formative: 

(Appendix C.2) 

Students will complete 

an exit slip that will be 
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 identity (e.g., 

Foundational 

Stories); 

 social responsibility 

(e.g., Destiny and 

Challenges of Life); 

and 

 social action 

(agency) (e.g., 

Human Existence). 

2) Create spoken, 

written, and other 

representations that 

include: 

 a clear thesis and 

logical points to 

support messages 

and arguments 

 appropriate details to 

support thesis 

 a style and voice 

appropriate to 

audience and 

purpose 

 coherence, logical 

progression, and 

support for ideas 

 clear patterns of 

organization 

 convincing 

conclusion. 

 Proximity – one of the best ways to indicate to students to 

pay attention/stop talking. It is very authentic to my teaching 

and will likely appear in this unit a lot.  

 Learning communities same as the previous class. 

Lesson Preparations/Materials: 

- Have tobacco for the elder and a thank you card. 

Classroom Management Strategies:  

 We will have a sharing circle while the presenter presents. 

Adaptive Dimension: 

 Will ask the speaker if they mind if the session is videotaped.  

We can then post it to google community for those that are 

not in attendance. 

Multiple Intelligences:  

 Students will be engaged in a special speaker. 

Prerequisite Learning:  

 Students will need to be held accountable to the expectations 

that were discussed in previous class.   

 Students will have to be ready with their questions for the 

guest speaker. 

handed in before they 

leave the class.   

This will inform me of 

new things they have 

learned, information that 

may have shocked or 

became real, and of any 

questions that they may 

still have.  

Questions can be 

addressed in the next 

few classes. 
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Lesson five: What is prejudice and what is it rooted from? 

Outcomes/Indicators: 

 

 
 
 
CR A10.3 
Listen to, interpret, 
summarize, and draw 
conclusions about the ideas 
and information presented 
in a variety of literary and 
informational texts including 
group discussions, oral 
readings, interviews, and 
prepared talks about a topic 
studied. 

i)Listen respectfully to 

an invited guest with 

expertise on the 

subject, and make 

notes on the key points 

as well as the 

speaker’s purpose, 

attitude, and 

organization of ideas 

for effect. 

CC A10.1 

Compose and create a range 

of visual, multimedia, oral, 

and written texts that 

explore: 

General Content: Students will have the privilege to listen to a 

member from the LGBTQ+ community that explains what prejudice 

is and where it comes from.  Using previous text, video, discussion 

be able to identify where prejudice comes from. 

 

Presentation 

Set: 5 minutes 

Introduce the guest speaker (LGBTQ+ member) thank them from 

coming. 

Development: 40 – 45 minutes 

GUEST SPEAKER/INTERVIEWS: 
A member of the LGBTQ+ community (approved by Kyla 
Christensen of the UofR) 
The students will know what the speakers are coming to speak 
about (topic, or theme) they will have to come up with questions 
that they have on their mind to ask the speaker and will have to 
journal their experience with the speaker and questions they had. 
Answering questions: 
Have you experienced oppression? How? 
Have you had prejudices of other groups? What are they? Where did 
they come from? Do you have any Bias? What are they? How do they 
confine your thinking? 
Students will be given a graphic organizer that will help guide them 
into writing their essay regarding one of the guest speakers that 
they heard.  Will be used for summative assessment. 
Closure: 5 minutes 

Students will be given an exit slip that they must complete 
regarding the guest speakers discussion. 
Exit Slip: 
3 Things you did not know about (regarding presentation) 
2 aha moments in the presentation 
1 question you have 
 

Teaching Strategies:  

Assessment: 

 

 

 

 

 

 

Summative: 

(Appendix C.1) 

(Pinterest, 2018) 

Summative assessment, 

must create an 800 - 

1000 word essay about 

one of the speakers and 

their critical response to 

it. 

This will be using all of 

the content that we have 

covered thus far and 

putting it into a more 

formal approach of 

writing by coming up 

with a thesis, logical 

points, supporting 

arguments, style and 

voice for an appropriate 

audience, clear 

organization, and a 

convincing conclusion. 

This won’t be completed 

until after the second 

guest speaker. 

They will have 3-4 

classes to work on their 

essays. 

 

 

Formative: 

(Appendix C.2) 
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 identity (e.g., 

Foundational 

Stories); 

 social responsibility 

(e.g., Destiny and 

Challenges of Life); 

and 

 social action 

(agency) (e.g., 

Human Existence). 

3) Create spoken, 

written, and other 

representations that 

include: 

 a clear thesis and 

logical points to 

support messages 

and arguments 

 appropriate details to 

support thesis 

 a style and voice 

appropriate to 

audience and 

purpose 

 coherence, logical 

progression, and 

support for ideas 

 clear patterns of 

organization 

 convincing 

conclusion. 

 Proximity – one of the best ways to indicate to students to 

pay attention/stop talking. It is very authentic to my teaching 

and will likely appear in this unit a lot.  

 Learning communities same as the previous class. 

Lesson Preparations/Materials: 

- Have a thank you card for the presenter. 

Classroom Management Strategies:  

 We will have a sharing circle while the presenter presents. 

Adaptive Dimension: 

 Will ask the speaker if they mind if the session is videotaped.  

We can then post it to google community for those that are 

not in attendance. 

Multiple Intelligences:  

 Students will be engaged in a special speaker. 

Prerequisite Learning:  

 Students will need to be held accountable to the expectations 

that were discussed in previous class.   

 Students will have to be ready with their questions for the 

guest speaker. 

Students will complete 

an exit slip that will be 

handed in before they 

leave the class.   

This will inform me of 

new things they have 

learned, information that 

may have shocked or 

became real, and of any 

questions that they may 

still have.  

Questions can be 

addressed in the next 

few classes. 
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Lesson six: What are ways in which we, as people, create prejudice, bias, and oppression? 

Outcomes/Indicators: 

 

 
 
 
 
CC A10.1 

Compose and create a range 

of visual, multimedia, oral, 

and written texts that 

explore: 

 identity (e.g., 

Foundational 

Stories); 

 social responsibility 

(e.g., Destiny and 

Challenges of Life); 

and 

 social action 

(agency) (e.g., 

Human Existence). 

Use representing, 

speaking, and 

writing to respond to 

experiences or texts 

(e.g., a staged 

dramatic scene, a 

television episode, a 

significant personal 

event). 

AR A10.1 

General Content: Students will research a specific topic and present 

in a short time period to other groups in the class.  They will 

research ways in which we create prejudices, biases, and 

oppression. 

 

Presentation 

Set: 5 minutes 

Have them in their previous learning communities and then number 

them off 1-5 and they will form brand new learning communities 

that are determined by the number they are given.  This way they 

will all be in new learning communities. 

Development: 40 – 45 minutes 

3-4 minute mini group presentation conversation: 
4 or 5 groups (depending on size of class) 
Group 1: What is oppression? 
Group 2: What is Prejudice? 
Group 3: What is Bias? 
Group 4: What makes a social justice issue? 
Groups will have 20 minutes to put their mini presentation 
conversation together. 
Each group must answer the questions: 
What is your topic? What does it mean? Who does it affect, and 
how? Is it relevant to our society today, how? How does it hinder us 
as individuals? What is our responsibility as individuals regarding 
this topic?  Use 2 – 3 resources that back your information.  Also use 
prior knowledge from previous classes. 
Find a television episode, a media event, a movie clip, a staged 
dramatic scene that is related to your topic. 
2 groups present while the other groups split up and listen to each 
group.  Then switch to the other group so that they hear both 
presentations.  The listeners must complete a peer assessment form 
(appendix D.2) for the group that is presenting. 
Then we will switch presenter groups.  Repeat the above steps. 
This give the groups a couple times of presenting their information. 

Assessment: 

 

 

 

 

 

 

 

 

Formative: 

(Appendix D.1) 

Students will complete a 

group assignment that 

focuses on a specific 

topic that is assigned to 

them.  This will show 

evidence that they can 

apply their knowledge 

and teach their peers 

how they connected their 

topic to real life 

experiences or media. 

They will have to 

associate it to a relevant 

television clip, movie 

scene, media event, new 

clip, etc.) 

 

Peer assessment form 

will be filled out and 

handed in for feedback. 

(Appendix D.2) 
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Establish and apply criteria 

to evaluate own and others' 

work. 

3) Evaluate own and 
others' 
contributions to 
group process and 
provide support 
where needed. 
 

 

  

CR A10.3 

g) Listen to and 

interact appropriately 

with others (consider 

others’ ideas) to 

communicate and 

explore understanding, 

information, ideas, and 

opinions. 

 

 

          

Closure: 5 minutes 

Hand in peer assessment forms 

Teaching Strategies:  

 Proximity – one of the best ways to indicate to students to 

pay attention/stop talking. It is very authentic to my teaching 

and will likely appear in this unit a lot.  

 Learning communities will be new. 

Lesson Preparations/Materials: 

- Computers for students to do their research on. 

Classroom Management Strategies:  

 Circulation – I will be circulating all the groups answering any 

questions, helping guide if they are off track. 

Adaptive Dimension: 

 We will post any of the clips that are used in the mini 

presentations and post them to google community with what 

topic they went along with. 

Multiple Intelligences:  

 Students will be working in groups.   

 They will be able to get up and move to different 

presentations.  They will also be presenting to smaller groups 

at a time, not the entire class at one time. 

Prerequisite Learning:  

 Students will be using prior knowledge from previous classes 

to create their mini presentation in a timely matter. 

 Students will have to make proper connections of media, or 

outside source that is relevant to topic. 

 

 

 

 

 

 

 

 
Lesson seven: How do we make assumptions of what we see? 

Outcomes/Indicators: 

 

 
CC A10.1 

Compose and create a range 

of visual, multimedia, oral, 

and written texts that explore: 

General Content: Students will respond to a visual prompt by 

composing a poem, short story, or a song.  They will not having any 

previous knowledge of where the picture came from, only what they 

see in the moment. 

 

Presentation 

Set: 5 minutes 

I will arrive to class with no make-up, my hair not done, pyjama 

pants, bunny hug, very relaxed looking. 

Assessment: 
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 identity (e.g., 

Foundational Stories); 

 social responsibility 

(e.g., Destiny and 

Challenges of Life); 

and 

 social action (agency) 

(e.g., Human 

Existence). 

Use representing, 

speaking, and writing 

to respond to 

experiences or texts 

(e.g., a staged 

dramatic scene, a 

television episode, a 

significant personal 

event). 
 
AR A10.1 

Establish and apply criteria to 

evaluate own and others' 

work. 

4) Celebrate special 
accomplishments by 
using language to 
congratulate and 
encourage, to 
publicly recognize, 
and to properly 
recount the 
achievement. 

 

CR A10.3 

I will ask how they are and not say anything about my appearance. 

I will then ask what their first thoughts were when they saw me walk 

into class.  Discuss what we assume by what we see, how we create 

preconceived ideas without any information.  

Development: 30 minutes 

Picture writing Prompt (Walbaum, 2018): 
There will be 8 – 10 pictures (chosen by the instructor) that will be 
placed around the room.   
All the students will have a chance to see each picture.   
They will then choose one picture to write about.   
Using any kind of poetry form they will write using a picture that 
they assumed something about. 
We will have some students share and we will discuss how we all 
see the same picture but feel or see or think different things.   
Encourage the students to be encouraging of each other’s work and 
comment one thing that you liked about their composition. 
Closure: 5 minutes 

Students will be given an exit slip with the questions: 
What is one assumption you made about my appearance in class 
today? 
What is an assumption you made about a picture prompt today? 
Where do your assumptions come from? 

Teaching Strategies:  

 Proximity – one of the best ways to indicate to students to 

pay attention/stop talking. It is very authentic to my teaching 

and will likely appear in this unit a lot.  

 Learning communities same as previous class. 

Lesson Preparations/Materials: 

- 6-7 picture prompts that are social justice issues to do with 

racism, genderism, classism, colonialism, etc. 

Classroom Management Strategies:  

 Circulation – I will be circulating all the groups/individuals 

answering any questions, helping guide if they are off track. 

Adaptive Dimension: 

 I will post the picture prompts and a description of the 

assignment and share it on google community. 

Multiple Intelligences:  

Formative: 

Students will individually 

walk around the room.  

Pick a picture of their 

choosing that inspires 

thoughts or emotion.  

They will then write in 

any form about the 

picture.   

Then they will share in 

small groups. 

 

 

Fill out an exit slip to 

hand in before leaving 

the class.  This will give 

me an understanding of 

where each individual 

student is in regards to 

understanding 

assumptions and 

prejudice. 
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g) Listen to and 

interact appropriately 

with others (consider 

others’ ideas) to 

communicate and 

explore 

understanding, 

information, ideas, 

and opinions. 

 

  

 Students that complete the writing before others will have a 

chance to read silently.   

 Students will be able to get up and move to different pictures 

for a picture prompt walk.  

Prerequisite Learning:  

 Students will be using prior knowledge from previous classes 

to compose and create a free write from engaging in free 

write Fridays in class time. 

Lesson eight: What are the responsibilities of us as individuals in regards to social justice?  

Outcomes/Indicators: 

 

 
 
 
CR A10.1 
Comprehend and respond 
to a variety of visual, oral, 
print, and multimedia 
texts that address 

 identity (e.g., 
Foundational 
Stories 

 social responsibility 

(e.g., Destiny and 

Challenges of Life); 

and  
 social action 

(agency) (e.g., 

Human Existence). 
 Respond 

personally and 

General Content: Students will research actual social activists that 

have taken a stand on a social justice issue and investigate pre, 

during, and post happenings. 

 

Presentation 

Set: 5 minutes 

Show video of “How the Parkland students started a gun-control 

movement” YouTube video. 

Discuss – take note of the age, what happened before? What 

happened during? What happened after? 

 

Development: 30 minutes 

Social Media Search: 
Together we will create a list of social justice issues that are 
relevant today. 
Using social media, internet, google, and other sources.  The 
students will find actual cases of individuals or groups involved in 
social activism.   
Each group will be given a social justice issue to research a video or 
article explaining what the issue was, what the individual/group did, 
and what was the response? 
 
Each group will share with the class their findings. 

Assessment: 

 

 

 

 

 

 

 

 

Formative: 

Students will be 

researching specific real 

life social justice activists 

on an assigned social 

justice topic.  This will 

give the students an 

opportunity to 

understand the 

pre/during/and post 

events to standing up for 

a cause.  The pro’s and 

con’s along with what we 

as individuals can do, no 

matter our age, race or 

gender. 
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critically to 
individuals, events, 
and ideas 
presented in a 
variety of First 
Nations, Métis, and 
other Canadian 
and international 
texts. 

 
CR A10.3 

g) Listen to and 

interact appropriately 

with others (consider 

others’ ideas) to 

communicate and 

explore 

understanding, 

information, ideas, 

and opinions. 

 

 

  

 

 

 

          

Closure: 5 minutes 

Start thinking about what motivates you to want change? What 

social issue evokes emotion out of you? What burns your butt? 

Start thinking of a social issue that you would stand for… 

Teaching Strategies:  

 Proximity – one of the best ways to indicate to students to 

pay attention/stop talking. It is very authentic to my teaching 

and will likely appear in this unit a lot.  

 Learning communities same as previous class. 

Lesson Preparations/Materials: 

- Computers for research purposes. 

Classroom Management Strategies:  

 Circulation – I will be circulating all the groups/individuals 

answering any questions, helping guide if they are off track. 

Adaptive Dimension: 

 I will share some of the video clips or articles that some 

groups find and share with the rest of the class.  This will 

keep students that missed in the know, or students to share 

with family members about learning. 

Multiple Intelligences:  

 Students that complete the writing before others will have a 

chance to read silently.   

Prerequisite Learning:  

 Students will be using appropriate vocabulary that they have 

learned from previous classes to explain their findings and 

research. 

 

These will be shared with 

the class and given 

feedback from me 

verbally in the moment. 

 

 

 

 

 

 

 

 

 
Lesson nine: What social justice issue do I stand for?  

Outcomes/Indicators: 

 

 
 
 

General Content: Using all of the previous knowledge through this 

unit, students will compose and create a spoken word of their own.  

This will demonstrate an understanding to all the components that 

we learned about previously. 

 

Presentation 

Assessment: 
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CC A10.1 

Compose and create a 

range of visual, multimedia, 

oral, and written texts that 

explore: 

 identity (e.g., 

Foundational 

Stories); 

 social responsibility 

(e.g., Destiny and 

Challenges of Life); 

and 

 social action 

(agency) (e.g., 

Human Existence). 

4) Create spoken, 

written, and other 

representations that 

include: 

 a clear thesis and 

logical points to 

support messages 

and arguments 

 appropriate details 

to support thesis 

 a style and voice 

appropriate to 

audience and 

purpose 

 coherence, logical 

progression, and 

support for ideas 

Set: 5 minutes 

Question: What social issue do you stand for? 

This question was asked in the last class.  Let that resonate for a bit.   

Have the students write down things that they really care about.  It 

can be about a social justice issue, something to do with their 

identity, challenges of life, social responsibility, etc. 

 

Development: 30 minutes 

CREATE COMPOSE SPOKEN WORD – FINAL PROJECT 
Using all the prior knowledge, text, video, conversation, interviews, 
etc. the students will have the option to either individual or with a 
partner create a spoken word using a social justice issue of their 
choice. 
It will have to be performed either live, video, multimedia, etc. 
Hand out will be given with all the critiria.  
Closure: 5 minutes 

Exit slip: 

Name of individual or partner group 

And topic that you are going to create a spoken word to or if you are 

struggling. 

Teaching Strategies:  

 Proximity – one of the best ways to indicate to students to 

pay attention/stop talking. It is very authentic to my teaching 

and will likely appear in this unit a lot.  

 Learning communities same as previous class. 

Lesson Preparations/Materials: 

- Computers for research purposes. 

- Computers for editing purposes. 

- Video recording devices. 

Classroom Management Strategies:  

 Circulation – I will be circulating all the groups/individuals 

answering any questions, helping guide if they are off track. 

Adaptive Dimension: 

 Share the assignment on the google community for students 

that are missing.  This gives them the opportunity to work on 

the assignment outside of class if they choose to do so.  

Multiple Intelligences:  

 

 

 

 

 

 

 

Summative: 

(Appendix E) 

The students will 

compose and create 

their very own spoken 

word.  They can do this 

individually or with a 

partner.  No more than 

three people in a group. 

This will be a way to 

practice all the 

knowledge they have 

learned in previous 

lessons and apply it. 

 

 

 

 

Formative: 

Students will complete 

an exit slip.  This will 

inform me of the topic 

that they are going to 

create their spoken word 

on, or if they are still 

struggling to find what to 

write about. 

I can then help 

accordingly for next 

class. 
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 clear patterns of 

organization 

 convincing 

conclusion. 

 
 

 

 

 Students that complete early will have the opportunity to help 

others with recording or editing if needed.   

Prerequisite Learning:  

 Students will be pulling from specific text, presentations, 

definitions, examples from the previous lessons in order to 

complete their own compositition. 

 

 

 

 

 

 

 

 

 

 
Lesson ten: Practice responding and assessing others work.  Practice presenting a composition to a group. 

Outcomes/Indicators: 

 

 
 
 
CC A10.1 

Compose and create a range of 

visual, multimedia, oral, and 

written texts that explore: 

 identity (e.g., 

Foundational Stories); 

 social responsibility 

(e.g., Destiny and 

Challenges of Life); and 

 social action (agency) 

(e.g., Human 

Existence). 

 

 

AR A10.1 

Establish and apply criteria to 

evaluate own and others' work. 

1) Evaluate own and 
others' contributions 
to group process and 

General Content: Using all of the previous knowledge through this 

unit, students will compose and create a spoken word of their own.  

This will demonstrate an understanding to all the components that 

we learned about previously. 

 

Presentation 

Set: 5 minutes 

Question: What social issue do you stand for? 

This question was asked in the last class.  Let that resonate for a bit.   

Have the students write down things that they really care about.  It 

can be about a social justice issue, something to do with their 

identity, challenges of life, social responsibility, etc. 

 

Development: 30 minutes 

PRESENTATIONS 
Each group or individual will present their spoken word in whatever 
format they have chosen. 
Assessing other peers work using criteria from class: 
During presentations a few students will be designated to fill out a 
peer evaluation form. 
Closure: 5 minutes 

Exit slip: 

Complete self-assessment  

Teaching Strategies:  

Assessment: 

 

 

 

 

 

 

 

 

 

 

 

 

Summative: 

(Appendix E) 

The students will 

compose and create 

their very own spoken 

word.  They can do this 

individually or with a 

partner.  No more than 

three people in a group. 

This will be a way to 

practice all the 

knowledge they have 

learned in previous 

lessons and apply it. 
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provide support where 
needed. 

2) Celebrate special 

accomplishments by 

using language to 

congratulate and 

encourage, to publicly 

recognize, and to 

properly recount the 

achievement. 
CR A10.3 

g) Listen to and 

interact appropriately 

with others (consider 

others’ ideas) to 

communicate and 

explore 

understanding, 

information, ideas, 

and opinions. 

 

 Proximity – one of the best ways to indicate to students to 

pay attention/stop talking. It is very authentic to my teaching 

and will likely appear in this unit a lot.  

 Learning communities same as previous class. 

Lesson Preparations/Materials: 

- Computers for presentation 

- Peer assessment forms 

Classroom Management Strategies:  

 Circulation – I will be circulating all the groups/individuals 

answering any questions, helping guide if they are off track. 

Adaptive Dimension: 

 Some of the videos can be posted on google community with 

the permission of the individuals. 

 For students that struggle with anxiety can have the option of 

just presenting to me. 

 There is choice in how to present: live, video, multimedia.. 

Multiple Intelligences:  

 For students that find this easy, challenge them to lengthen 

their project. 

 For students that struggle, may ease the time to worry about 

quality not quantity. 

Prerequisite Learning:  

 Students will be practicing assessing their peers, as well as 

using a skill set from previous presentations to present their 

final project. 

 

The students will have 5 

classes to work on their 

final project. 

 

(Appendix E) 

Also there will be peers 

that fill out the given 

rubric for the project and 

add comments to it to 

hand in. 

 

 

Formative: 

(Appendix F) 

Students will complete 

an exit slip.  A Self-

Assessment rubric for 

them to fill out. 
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APPENDIX A.1 
 

WHAT MAKES A SPOKEN WORD? 
RVL CHART 

 
I find interesting! I did not know! 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

Elements that I notice Topics that are discussed 
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Appendix A.2
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 APPENDIX B 

 
Book Walk Questions: 

 
1. What is the theme of the book? 

 
 
 
 
 
 

2. What message is being told? 
 
 
 
 
 
 

3. Whose story is being told? 
 
 
 
 
 
 
 

4. How does this make you feel? 
 
 
 
 
 
 
 
 

5. What does this make you think of?  Connection to life, experiences, own or others. 
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APPENDIX C.1 

 
Write a critical essay (800-1000 words). 

Must include all of the following: 
GUEST SPEAKER TOPICS: Oppression or Prejudice  

Choose one of the topics to write about or come to me if you have another topic that is relevant to 
these topics. 

 a clear thesis and logical points to support messages and arguments 

 appropriate details to support thesis 

 a style and voice appropriate to audience and purpose 

 coherence, logical progression, and support for ideas 

 clear patterns of organization 

 Convincing conclusion. 

You can use the following graphic organizer to organize your thoughts and rough draft. 

You must hand in; Graphic organizer, rough draft, edit, and final copy. 
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APPENDIX C.2 
 
 

NAME: ______________________________________________________ 

 

EXIT SLIP: 

3 Things you did NOT know about 

1. 

 

 

 

2. 

 

 

 

3. 

 

 

 

2 AHA moments 

1. 

 

 

2. 

 

 

1 Question you still have 

1. 

 

 

 

 

 

GUEST SPEAKER NAME: ___________________________________________________________ 
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Appendix D.1 

 

 

MINI PRESENTATION 

 

It is your job as a group to dig a bit deeper on the topic that is given to you.  The presentation 

must include answers to the following questions: 

 

What is your topic?  
 
 
What does it mean?  
 
 
 
Who does it affect, and how?  
 
 
 
Is it relevant to our society today, how?  
 
 
 
How does it hinder us as individuals?  
 
 
 
 
What is our responsibility as individuals regarding this topic?   
 
 

 
 
 

Use 2 – 3 resources that back your information.  Also use prior knowledge from previous 
classes. 

Find a television episode, a media event, a movie clip, a staged dramatic scene that is 
related to your topic. 

All members of the group must be able to answer all the questions and be ready to answer a 
viewer’s question. 
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Appendix D.2 

 

Peer Assessment                                                                                     Name:_____________________ 

 

Group Names: ___________________________________________________________________ 

 

Topic: __________________________________________________________________________ 

 

3 Things you learned: 2 questions you have: 1 Thing you wonder: 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Comments for your peers: (positive, question, positive) 
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Appendix E 

 

SPOKEN WORD GUIDE & INSTRUCTIONS 
ELA 10 PROJECT 

Purpose:  Create a spoken word that will be presented to the class by video or live.  This spoken 
word must link to a challenge of life topic, can be a social justice issue (racism, genderism, 
classism, colonialism, etc.)  The project will be created within a group.  There will be a self-
assessment and peer evaluation included as a component to the mark.   
Length:  This project once finished should be a length of 3 – 10 minutes.  No less than 3 minutes, 
and please try to stay under 10 minutes.  The more people in your group the longer the 
presentation should be. 
Criteria:  This project must show some critical thought and engagement.  This will be shown 
through the thought process, the written portion and how you tie all aspects together.  (Tone of 
voice, surroundings, appropriateness, how you expressed some sort of emotion). 
Turn-in:  Brainstorm topic & Ideas, Workload plan, rough copies, final copy, and the presentation. 

1. Form a group of 2 being the min and 6 being the max.  (if you would like to do this 

individually please talk about it with the teacher) 

2. Brainstorm topic & ideas (come up with a few ideas for your own spoken word project 

that you can agree on with your group – majority vote wins in this case or a classic game of 

rock, paper, scissors best out of 3) 

3. Take Ideas to Instructor to be approved.  (The following sheet must be filled out and 

handed in for an approval of topic and idea.) 

4. Once approved come up with a way to delegate work load in group. 

- How will you write together? 

- How will you create? 

- Who will do what? 

- How can you evenly support each other as group members? 

5. Start creating the written component of your project. 

- Make sure the written part is organized 

- Clear direction 

- Flows well together 

- Stays on topic 

- Has meaning 

- Has purpose 

- Appropriate length 

6. Create the visual portion. (Video or Live) Written draft of ideas and set up must be 

included. 

- Music in background? 

- Setting (where will be an effective setting?) 

- Props? 

- Clarity of voice? 

7. Fill out Self – Peer Evaluation along with highlighted rubric. 
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BRAINSTORM!! 

 
 
Group members: 
 
 
 
 
 
TOPIC: 
 
 
 
 
 
IDEAS TO INCLUDE WITH TOPIC (direction you will go.  Include 
emotions, ideas that relate to topic, what information to include in 
your written portion) 
 
 
 
 
 
 
 
 
 
 
 
*STOP HERE AND HAND INTO TEACHER FOR EVALUATION BEFORE CONTINUING! 
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DELEGATE THE WORK LOAD: 
 
List members names, written portion, visual portion, editing portion.  Divide up how you 
deem fair or equitable to all members.  Write it down and everyone sign the bottom of the 
page if in agreement. 
 
How will you handle disagreements? 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
SIGN THE AGREEMENT: 
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Self-assessment/Peer evaluation Form: 
In the form below enter the names of yourself and other group members at the top of the 
table.  The percentage must be divided to equal 100%.  This is your time to reflect honestly 
about your own work and the others work.  You can fill out individually and it will be 
anonymous. 
 

NAMES:       
Written 
portion. 

      

Visual 
portion. 

      

Presentation 
portion. 

      

Worked well 
with others. 

      

Used time 
well. 

      

 
Any other comments you would like to leave regarding this evaluation: 
 
 
 
 
 
According to the rubric, what grade do you feel you deserve as a group? (talk to the group 
about this and agree together on a grade). 
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GRADING RUBRIC: 
 50-70 70-80 80-90 90-100 
Plan (hand-in 
package) 

Very little evidence 
of any plan or 
organization. 

Lacks organization 
of a plan or 
purpose.  Has been 
completed and 
shows evidence of 
some detail. 

Very well 
organized plan and 
purpose.  Shows 
evidence of detail, 
and thought 
process. 

Extremely 
organized with a 
direct plan and 
purpose.  The 
group has gone 
above and beyond 
and shows great 
detail to plan. 

Written  Written portion is 
unorganized and 
lacks purpose or 
direction of topic. 

Written portion 
lacks organization.  
Shows evidence of 
some purpose and 
links to the topic at 
times.  There is 
hints of direction 
shown throughout. 

Written portion is 
organized and has 
good 
direction/purpose.  
The writing flows 
well and is always 
on topic. 

Written portion is 
organized with a 
clear concise 
direction.  The 
writing flows great 
from beginning to 
end, and is always 
on topic.  Evidence 
of research and 
deep thought are 
shown. 

Visual Visual has no 
connection or 
meaning that 
directly links to the 
project. 

Visual is missing 
some direct 
connection to the 
topic of choice.  
Left questioning 
what the reasoning 
behind certain 
visual was. 

Visual shows great 
connection to the 
topic.  Moments of 
emotion are 
portrayed through 
the connection of 
the topic and what 
is seen. 

Visual has a direct 
connection to the 
topic.  It is very 
apparent that deep 
thought was put 
into the visual 
component.  
Emotion is 
portrayed through 
the visual. 

Presentation Presentation lack 
creativity and does 
not engage the 
audience. 

Presentation 
shows some 
creativity.  At times 
lost the attention 
of the viewer. 

Presentation is 
well thought 
through and 
creatively 
portrayed.  The 
audience is 
engaged. 

Presentation 
shows great 
creativity.  The 
audience is 
engaged at all 
times.  Group has 
gone above and 
beyond in some of 
the connections 
that were made to 
self and others. 

Self – Peer 
evaluation 
forms 

Self – Peer 
assessment is not 
completed or 
shows evidence of 
no detail. 

Self – Peer 
assessment is 
complete, but lacks 
evidence of detail. 

Self – peer 
assessment is 
completed with 
attention to detail. 

Self – peer 
assessment is 
completed with 
great detail and is 
informative. 
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Appendix F 

 

English 10 – Self-Assessment Rubric  
 
Name:  
 4 - Always   2- Occasionally 
 3 - Usually   1- Rarely                                                 Circle self-assessment  

Criteria   
I used appropriate communication skills. 
Consider: verbal and physical language, listening skills, how well you engaged in class conversation, your 
sharing of information (e.g., absences) in timely manner, your willingness ‘goes to the source’ when 
needing answers, your communication with your Lab presentations group members and your TIP group 
members.  

One sentence comment on reasoning behind your self-rating: 
 
 
 
 

4 

3 

2 

1 

I was organized, prepared, and engaged in learning. 
Consider: attended all classes, punctual, ready for class, assigned tasks were all completed (e.g., readings, 
website reviews) trustworthiness, acceptance of responsibly, acceptance of constructive feedback, sharing 
of gained knowledgeable, preparedness for presentations, preparedness for Final presentation.  

One sentence comment on reasoning behind your self-rating: 

4 
 

3 
 

2 
 

1 
 

I demonstrated respect. 
Consider: to the instructor, classmates, and conversation group members; kept an open-mind, accepted 
differences, honoured confidentiality, friendly, helped other when needed, was a polite ‘audience’ member. 

One sentence comment on reasoning behind your self-rating: 
 
 
 
 
 

4 
 

3 
 

2 
 

1 
 

I was positive and patient. 
Consider: willingness to solve problems, willingness to try new things, effort to learn, willingness to work 
in groups and with a variety of people, encouraged and praised others, demonstrated self-control, 

One sentence comment on reasoning behind your self-rating: 
 

4 
 

3 
 
2 
 

1 
 

                                                                                                                                                          Total: 
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Appendix G 
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